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Teaching ‘Realistic Grammar 


PorTER PERRIN’ 


The program has put realistic grammar 
quotation marks, whether slang term 
one not quite good enough standing for 
the National Council not clear. had 
been doling out the quotes they would have 
gone around the more problemati- 
cal term. 


Perhaps realistic unnecessary word. 
What mean simply accurate grammar, 
instead the sometimes false and hypothetical 
grammar that has been pretty common 
textbooks and the stylebooks many 
editors. The last generation two has pro- 
duced several pioneer scientific grammars 
English, like those Poutsma, Jespersen, and 
Curme. They are ponderous and hard use, 
but the grammar the lowest grade school 
should line with them and certainly not 
contradict them. 


The National Council has done good 
deal spread more accurate information 
about our language, notably the Leonard 
Current English Usage and Fries’ 
American English Grammar, and more modest- 
articles and the Current Usage Forum 


its periodicals. The information available 
and any one can easily find more ac- 
curate description our language than was 
available when, for instance, Woolley wrote 
his famous Handbook. 


The Council has also been active en- 
couraging the use realistic grammar 
teaching. The best statements know are 
Experience Curriculum English, chap- 
ters and 18, and American English Gram- 
mar, chapter 11, statements which should 


all reread least once year. can little 
but repeat what has already been said. 


The information available. For the 
teaching the need for action, course 
heads, supervisors, and individual teach- 
ers. For this like other matters conduct, 
from care the teeth international order: 
the goals are pretty clear, tools and methods 
are available. What needed sensa- 
tional revolution but multitude small 
particular decisions and acts that together 
would make the teaching grammar realistic. 


'Professor rhetoric Colgate University, Hamil- 
ton, This paper was delivered session the 
National Council Teachers English Convention 
Columbus, Ohio, Nov. 25, 1944. 


ba, 
lic, 
lor, 
ners 
ined 
ions 
tter 


THE ELEMENTARY 
need constitute ourselves GAC, 
Grammatical Action Committee. 


Here are four suggestions for action: 

Remember that grammar does not exist 
textbook but outside, English usage. The 
word grammar has double sense. First 
means the words and their forms and con- 
structions they occur everyday speech 
and the more public utterances practical 
affairs and literature: ‘English grammar,’ Pro- 
fessor Krapp said, ‘is the English way say- 
ing things.’ But the second sense grammar 
probably comes first teacher’s stu- 
dent’s mind, the description books the 
way our language goes. Too often this 
grammar-in-the-book what work with 
and the youngsters may not realize that 
mean talking about the grammar 
actual speaking and writing. 


Relying the textbook easy—and 
workbooks are easier still, the prime resort 
Even tho workbooks are be- 
coming more realistic, they are primarily 
dealing with grammar-in-the-book. Their pre- 
fabricated sentences give little inkling the 


our laziness. 


excitement studying sentences that were 
written say something. But they are 
easy—we just have assign the next page. 
Grammatical analysis also boon 
teacher, for altho she may not sure 
the part speech some modifiers, especially 
adverbs, seems relatively safe and definite. 


teachers should concerned with 
the first sense, with cultivating 
habits speaking and writing, not with 
grammatical analysis. would better if, 
Professor Kennedy suggests, regarded 
usage rather than grammar our subject. 
The descriptive terms grammar, they 
are really descriptive, help discussing usage, 
and school and college that their func- 
tion. discuss the language our pupils’ 


own writing and speaking and what they 
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are reading, shall keep touch with usage 
—and various levels. The columns 
newspaper would furnish excellent materials 
for many classes the early grades. 
should welcome all observation spoken 
written usage, even when may hard 
fic into the arbitrarily limited categories 


our textbooks. 


The sentences short story being read 
the class were not written specifically 
fit the grammatical categories textbook. 
They show genuine usage and it’s well 
written modern story, they are good back- 
ground for the pupils’ own writing. Such 
study will help keep grammar realistic. 


Choose consciously and definitely the kind 
the chief tenets realistic study lan- 
guage that English any other language 
collection various sorts usage, some 
regional and some due social class. order 
‘teach’ (in quotes) usage all, have 
accept this fact and decide what level 
are aiming at. Textbooks seem assume that 
the pupils are already contributors the 
Yale Review the English Journal some 
other publication characterized formal 


Our pupils not need speak write 
do. true that one the functions 
school and college extend the language 
habits the more less educated classes 
increasing number young people. 
This problem difficult democracy 
that theoretically does not have social classes. 
But must face the fact that the reasons 
why ain’t and seen and other less conspicu- 
ous locutions are not regarded ‘Good 
English’ are social rather linguistic 
Most the expressions try discourage 
have some time other been good stand- 
ing and they convey their user’s meaning to- 
day. The safest well the most truthful 


TEACHING ‘REALISTIC GRAMMAR’ 


line take that popular vulgate usage 
works well enough for many people’s personal 
affairs but the public affairs business, law, 
the church, the schools, politics, and litera- 
ture are conducted more standardized 
language and the people concerned with such 
affairs use the same language considerable 
degree their personal affairs. 


Mastering this variety English, call 
Standard you want to, extends the range 
person’s communication, opens opportunities 
him both reading and understanding and 
personal contact and action that are closed 
speakers and writers vulgate. The dis- 
tinction between the language the millions 
and the language the thousands can most 
tactfully made while considering reading 
and from that gradually brought over 
speaking and writing. This reasoning can 
make our work seem part life and not 
whim English teachers the school sys- 
tem because shows when the more reputable 
locutions are used outside the schoolroom. 
The differences the levels not much 
grammar, tho there are conspicuous differences 
the use verbs and pronouns, range 
subject and the flexibility and adaptability 
school system their range should increase and 
more precise usage should called for the 
last years high school. College students 
should able write formal (but not 
stilted) well informal English. 


The schools should not aim for the usage 
the most limited group but for that the 
more representative educated people. shall 
accomplish more our goal not too narrow. 
Good informal English, with its roots firmly 
embedded the speech the more less 
educated people rather than pulpit oratory 
the formal literature three generations 
ago, our proper aim. still have enough 
bring our students with under- 


Avoiding the technical demands formal 
English will make easier reach them and 
get them interested some improvement 
the language they will actually use. 


realistic grammar the basic relations 
remain: subjects and verbs will agree num- 
ber, pronouns and antecedents number and 
person. But where idiomatic usage shows ex- 
ceptions from generally accepted grammatical 
‘rules’ will follow it. few sample con- 
structions which should follow informal 
usage are: 

Indicative verb contrary fact 
conditions—if was you. 


The reason because—since informal 
usage makes sparing use ¢hat noun clauses. 


Certainly lessening prejudice 
against contractions, since the background 
good informal English speech. 


plural verb pronoun with every- 
one, everybody, and such indefinite pronouns 
when other words words are 
actually collectives and tho few would 
use plural verb pronoun immediately 
following everyone, most would few 
words came between. 


The use pronoun forms according 
what Fries calls the pressure word order 
instead according strict grammatical rule. 
It’s well established and Who were 
you with? These expressions occur only 
colloquial settings they are appropriate. 
more formal sentence like ‘All the candidates 
whom the officer considered eligible were told 
report the next day’ would still expect 

Different than least when followed 
clause—He looks different than used 
to. 

Like conjunction, which rapidly 
changing from regional general con- 
struction. 
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The normal English future tense with 
will the first well the second and third 
persons. 

Being realistic this extent will arouse 
The 
superintendent department head may think 
you should mark all the things that were 
marked his themes when was young. 


some puristic quarters. 


Our defense twofold: First, great many 
educated people speak this way and write this 
way, even tho the conservative editors may 
alter their copy for printing. Second, the time 
now devoted the attempt eradicate these 
locutions could profitably devote more 
important and less debatable errors and 
developing some skill actual communica- 
tion, and increase our chances accom- 
plishing our main purpose. are not ‘letting 
down the bars’; are setting more realistic 
and more realizable goal. 


correcting the usage pupils, don’t 
ask for change except for good 
his fourth birthday youngest boy slapped 
playmate and sent her home tears because 
she said the kitty said mi-ow and said the 
kitty said mi-ew. This seems silly be- 
cause know that far the English 


goes the kitty says either mi-ew 


mi-ow. But many actually try make 
our pupils change when there better 
reason. For surprising number English 
words there are two acceptable spellings, re- 
corded dictionaries. For number verbs 
there are alternate forms the past tense, 
sing—sang sung, wake—waked woke, 
dive—dived dove. There are many alter- 
nate idioms, both general use, like center 
center around, the opportunity getting 
the opportunity get, and many others. 


should not ask student change 
from one another when both are reputable 
—and should make definite effort find 
out the locutions disapprove are not 
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perhaps reputable. true that one the 
locutions usually more common than the 
other, but both are widespread use 
educated people our energies can better de- 
voted changing practices that would un- 
questionably attract unfavorable notice. 

And when ask for change, 
should able give reason, and the right 
reason. Some teachers still tell pupils that 
two negatives make affirmative statement. 
This may true algebra but not 
language. The kids are pretty shrewd, realistic, 
and know this isn’t so. they ain’t got 
paper, they just haven’t any. The only reason 
honestly give that the more less 
educated classes have stopped using the con- 
struction, which Chaucer could use and good 
people for generations after him without loss 
caste. But longer have the privilege. 
This the reason shall usually have 
give. 

takes self-control teacher—perhaps 
especially college teacher—to let locutions 
stand that would not use himself, but 
must learn this when there actual 
choice. 

planning courses, remember that gram- 
mar not end itself but contribution 
effective communication. Administrators 
sometimes ask, What grammar should 
taught the sixth grade the tenth? What 
being read the sixth the tenth grade 
and what are the youngsters speaking and 
writing about? are the questions. Then 
can ask intelligently, What facts language 
can contribute understanding the reading 
and making more effective and acceptable 
the speaking and writing that being done. 
For this reason proper that discussion 
grammar should come program 
‘English communication.’ Setting the instruc- 


tion language its context actual use 
will more make the teaching gram- 
mar realistic than anything else can do. 
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TEACHING ‘REALISTIC GRAMMAR’ 


We, and our pupils, use subjects and verbs 
and pronouns and modifiers ‘naturally’ tho 
not always the patterns expected edu- 
cated people. Occasionally understand 
non-typical sentence discuss our speech 
writing, perhaps bring more line 
with someone else’s expectations, need 
become conscious the patterns expression 
and have have grammatical terms with 
which carry the discussion. some 
particular fact usage needs special emphasis 
drill, pupils can asked read actual 
passages from magazines books news- 
papers illustrating write about sub- 
ject that will require its use, about some- 
thing the past the future for verb forms, 
about something uncertain for conditional 
sentences, and on. pupil’s theme the 
blackboard better exercise gram- 
mar than textbook sentences. had tried 
say something and more less succeeded; 
the extent success failure can studied 
and brought home the whole group. 

Probably somewhere along the educational 
track the various grammatical points that 
have been made incidentally should brought 
together and systematized, perhaps the 
ninth tenth grade. Grammar would become 
for time the foreground instruction and 
the ramifications our grand and erratic old 
language would studied for their own sake 
and even scientifically. Here 
there should some background—why Eng- 
lish spelling bad, why have choices 
some verb forms, why some people say can’t 
that you do’ and others can’t that 
like you do.’ they study foreign languages 


school any more, such consciousness the 
normal traits their own language should 
help pupils approach new one. Even such 
rare and minor constructions, like 
case the complement with the infinitive 
be, and much the lore about subjunc- 
tives should omitted. 


How much grammar does the sixth grade 
need? All that can contribute anything the 
reading, speaking, writing what the sixth 
grade has read and speak and write—and 
more. This definition purpose will 
long way toward keeping the grammar 


The responsibility for these small decisions 
that together make the teaching grammar 
realistic rest with the individual teacher and 
where they exist with the heads courses and 
supervisors English. The first responsibility 
levels and try keep the emphasis 
actual usage instead upon grammar-in-the- 
book. must still use textbooks and perhaps 
even sometimes workbooks. But they should 
carefully chosen and when book appears 
most respects useful but too devoted 
artificial standards usage, sure write 
the publisher, explicitly pointing out the un- 
realistic spots, false sounding sentences, 
undue emphasis trivial unnecessary con- 
structions. And don’t afraid omit sec- 
tions that are not fruitful. 


Above all remember that our aim mas- 
tering English, not grammar, and teach the 
language wherever possible context 
actual reading, speaking, and writing. 
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The Perfect Specimen 


Non-Creative Orgy English Composition 


was nine-fifty when Miss Fitch glanced 
the clock the wall. Thereupon, she 
turned her class fifth graders and said 
somewhat self-righteously (she was sched- 
ule), “Arithmetic materials away quickly, 
children. 


Clear your desks everything, 


Jimmy Deevers obeyed 
There was sense such silly manipulations 
numbers, anyway...... Joan Stevens was 
slower. She had, finally, caught long 
Davis and Huey Perts were absorbed draw- 
ing paper dolls and airplanes, respectively. 
They had finished their arithmetic long be- 
There were those who were just 
finished, those who were only half way 
through, and those who had merely started. 
According their status, they followed the 
direction. 


“Hurry, children,” urged Miss Fitch, eye- 
ing first the clock and then the tender off- 
shoots, apprehensively, mustn’t waste our 
clear your desks.....Now, put away. 
You must get started more quickly 


Came chorus “Yes, ma’ms” and 
gentle commotion, then all were ready for— 
probably two minutes. 


children,” began Miss Fitch, 
approved student-teaching style (Remember, 
aim, stimulation, procedure, 
“this week composition week. You must 
have composition ready write Friday.” 


Five boys slid down their seats, 
peculiar mixture hopelessness and distaste 


playing upon their children 
looked numb. Ten proceeded draw fur- 
tively, mark their desks, torment 
others around them. Ten pretended 
goody’ interest. Five looked alert. And five 
raised their hands, and Miss Fitch knew that 
they were going ask leave the room. 


Miss Fitch went on, ignoring, and 
ignorance. She took large thin book from 
her desk. 


“How many you know what forest 
animal is?” she questioned. 


know,” bubbled Teddy Mims, 
skunk.” 


The class went into spasms titters and 


“Hands, please,” said Miss Fitch, 
skunk forest animal, Teddy, (more titters 
and twitters) but only one. What 
forest animal?” 


came the answers assorted 


hands!” 


The hubbub dwindled down occa- 
sional giggle some youngster thought about 
new remark make about the black and 
white animal pictured the front the 
teacher’s book. 


cried Miss Fitch, “your 


“Now, show some pictures 
forest animals,” Miss Fitch informed them, 


Burch literature and auditorium teacher 
the Wingert School, Detroit, Mich. 


— 
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“Here a....Perry, put that pencil down 
and give attention. You won’t know what 
when Friday comes. Bring that picture 


> 


Perry brought it. was picture 
rabbit. 


draw when you’re supposed draw, 
ordered Miss Fitch, she put 
the picture her desk, wait till your 
mother comes over and show her what you 
school.” 


young man,’ 


Perry slumped back his seat. 


said Miss Fitch, calm and serene 
again, are some forest animals. Here 


“Bear!” shouted thirteen little darlings. 


“How many times,” shouted the irate 
teacher, turn, “must tell you raise 
your hands!?” 


guilty pall settled over innocents and 
miscreants, alike. 


bear,” said Miss Fitch, without 
any interference, here fox, and here 
weasel, and here squirrel, timid 
‘Squirrel’ came from the subconscious depths 
some little soul whose special affinity must 
have been squirrels, but the teacher left 
unnoticed) and this muskrat, and this 
animals live?” 


hurry things along, she called upon 
one the ‘old dependables.’ 


“Where they live, Sandra?” she re- 
peated. 
“In the forest,” came the prompt answer. 


complete sentence, please, Sandra,” 
requested Miss Fitch. 


live the forest,” reiterated Sandra, 
sedately. 


what forest, Miss Fitch 
queried another old-faithful. 


place with lot woods,” obliged 
the young genius. 


right,” agreed the stolid Miss 
Fitch, how many you have ever 
seen forest animal?” 


said Miss Fitch. your house 
the woods, Timmy?” 

“No, but....,” and Timmy grudgingly 
relapsed into silence. 


the victorious teacher went on, 
“of all the forest animals you know about, 
which one you like best?” 


“Spot chased skunk once-t,” sput- 
tered tempestuous Teddy, old skunk 
sprayed old Spot good. 


“TEDDY!” cut Miss Fitch, almost 
complete frustration loomed, for the class had 
burst into howls, stand that cor- 
ner. Now, all you, that’s what have 
you talk out...... AND, the 
second time you it, write fifty times 
more, will not talk out’.” 


The clock ticked audibly. 


renewed the beleaguered teacher, 
tell story the one like best. 
You watch for two things; the number 
sentences and the 


“Ouch!” squealed Mary Perkins. 


take that other corner,” Miss Fitch 
ordered without asking any questions and 
judging only from John’s past record and his 
proximity Mary. 


here the story,” continued the 
teacher, count the sentences and 
watch for the outline.” 


Miss Fitch picked paper from her 
desk and began read: 


| 
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“The beaver strange forest animal 
which like. has brown fur and flat tail. 
builds the log house which lives 
his dam the river. likes eat the bark 
from His fur valuable.” 


She put down the paper and took 
piece chalk from the blackboard ledge. 


“Now,” she asked, without expecting 


answer (the children never could count 


sentences), “how many sentences did 
have?” 


The children exercised notable self-control. 
Several raised their hands. 

“How many, 

“Ten,” Jetta 

Irvin?” 

“Four.” 


“Well, no,” she glanced her paper, 
“Pansy?” 


“Oh, Pansy, you’re guessing. Now, listen, 
tell again, and all you count.” 


Miss Fitch reread her story rapturously. 

she sighed, “well, how 
many, Teddy, since you think you 

“Five!” Teddy glowed from his stand 

Miss Fitch’s superiority diminished with 
rapidity and force. 

“That’s right,” she agreed with the class’s 


hero the day, had five.... Now, let’s 
see what our outline will 


The upsurge resistance against the 
tendency speak was quite noticeable, and 

“All right, Anne?” said Miss Fitch. 


“The opening sentence first,” she re- 
ported with precision, “It tells the name the 
animal you like best.” 


THE ELEMENTARY ENGLISH REVIEW 


Since this was the one recitation that each 
person the class could have made, every one 
the room glowered passive resentment. 


“Yes,” said Miss Fitch, writing ‘Opening 
sentence’ after ‘1’ the board, what 
next? Benny?” 

“No, Walter?” 


lives?”...... 


“Oh, dear! Will have tell again? 
All right, Paul?” 


“We should tell what looks like,” the 
amazing child answered. 


And this fashion, Miss Fitch and her 
charges dragged from each other the rest 
the outline. 


When that was done they gave their at- 
tention sources. 


said Miss Fitch, “will you find 
information about 
Andrew?” 


“The library,” 


Earline?”...... 


forest animals? 


“Our readers,”...... 


and books home,”..... 
Theresa?”...... 


got the Book Knowledge 


home,”’. 
“That’s fine, 
don’t need book,” asserted, 
know story already.” 
“Any book,” corrected Miss Fitch. 
Teddy looked puzzled. 


don’t need ANY book,” repeated Miss 
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THE PERFECT SPECIMEN 


“Oh,” flashed, don’t any— 


better,” she commented, think 
you better look something, Teddy.” 


Just then Miss Fitch glanced the clock. 


goodness!” she exclaimed, 
ten minutes overtime! Take out your spelling 
books, We'll start telling our 
stories orally, tomorrow. Some you should 
ready then. Remember, you will write 
Friday, all you. Are your spelling books 


out?” 


Thus the day’s English lesson was com- 


pleted. 


After four days oral compositions whose 
sentences were carefully counted and whose 
contents were checked with the approved out- 
line, the fateful Friday com- 
positions were 


During the week-end, Miss Fitch, with 
great fidelity her profession, corrected 
are the results reported 
Miss Fitch: 


1...Three perfect papers...... 
perfect arrangement 


2...Ten papers, not quite perfect, but 


good... Good attention 
3...Ten satisfactory mistakes 
one more areas... But, fair atten- 


tion outline...... 


Especially sentence sense and out- 


5...Two who wrote about their dogs and 
cats 


who merely wrote the heading and 
the title, Forest Animal Like 
One these also wrote the 
just plain lazy! 

7...One child wrote: 

“Oncet had forest animal was 
chipmonk but got inmy sisters sowing 
basket and scaired her and she yelled and 
scaired him and ran away and never 
saw him gin.” 

Could one give such paper anything 
but 

8...Then, there was Teddy’s paper. Even his 
title had different. was “The 
Forest Animal Certainly Don’t 


And here his story: 


“Spot dog. smart and can 
hunt good. One day went out the 
down the woods him me. Ever often 
heed bark just funny. ran ahead 
and herd him barking. Then 
stopped short. then seen him come run- 
ning back toward me. started running 
too. could smell him mile off. Boy! Did 
awful! knew heed met with 
skonk and the skonk had sprayed him. 
had leve Spot out the contrie all sum- 
mer. still smelled quite lot when 
took him back town just before school 
started. still stinks little bit. bet Spot 
wont monkey with any black and white forest 
animal again.” 


course, this too long and Teddy 
DIDN’T FOLLOW THE EXAMPLE...... 
ALWAYS WANTS DIFFER- 
ENT!..... TEACHER MUST HAVE 
SOME CRITERIA WHICH MARK 
CERTAINLY CAN’T PASS THIS 
COMPOSITION 


END 
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Motivation for Correct English 


IvAH 


When one thinks the thousands 
words mouthed teachers hounding chil- 
dren about incorrect English, and the thou- 
sands hours spent children filling 
blanks for usage,” and sees nothing 
come out but continued incorrect Eng- 
lish, one gets weary and despairful. much 
energy gone waste! much breath need- 
lessly used! many hand crampings and 
backbendings, and rounding shoulders that 
result from putting “saw” “seen” 
blank. and this goes, day after day, 
year after year, and what avail? All 
are familiar with the story about the child 
who was made write have gone” hun- 
dred times after school, and then left note 
saying, have wrote have gone one hundred 
times, and now have went home.” This 
story still good example the utter 
futility blank-filling for teaching correct 
English. never has achieved that objective 
and never will. Else, why would many 
hundreds persons speak ungrammatically? 
Goodness knows, they probably wrote” 
have gone hundreds times, and “have went” 
home without showing any improvement 
their speech. 


No, the filling blanks with the 
proper form English will way assure 
that child will speak those same forms 
properly. What the thing then? 


believe this question can answered 
can many questions relating classroom 
practice. There nothing new about it—it 
the old familiar phrase, the child 
want something.” Until child desires 
speak English correctly, all teacher efforts 
realize that objective will fail. 


need practice saying the 
correct thing?” some one may ask. Most cer- 
tainly. But that practice must oral, and 
not written practice. must speak and 
hear get into the habit (un- 
consciously otherwise) saying the correct 
form automatically. 


How shall that habit brought about? 
First, having drill classroom the 
correct expressions, unison, briskly, gayly, 
often, and for only few minutes time. 
Keep few the phrases most needing atten- 
tion the board chart constantly before 
the children’s eyes. The children will see these 
phrases often and reminded use them, 
will learning through the eye well 
through the ear and the voice. refer 
such phrases as: have seen it, has seen it, 
she has seen it, they have seen it, have 
seen it. Others: did it, did it, she did it, 
did it, it. 


the teacher will take the time once 
every day least step the board, sweep 
these phrases and lead the class unison 
chant she will sure their getting 
these right words into eye and ear, whether 
willingly not. 


writing (or least very little) 
these things blanks should assigned. 
This activity becomes dull routine that chil- 
dren hate because they see use it, and 
becomes writing exercise rather than 
vocabulary-improving device, and all that 
manual work goes for naught. 


that all one needs do? Not any 
means. That merely one the devices 


1Rural. supervisor, State Teachers College, St. Cloud, 
Minnesota. 


MOTIVATION FOR 


take care the drill part that the ear and 
the tongue get used saying the proper form. 
The most important factor all—in fact, 
the deciding factor, this: the child must 
want say the correct form. This will 
prefer the correct the incorrect must come 
resolve within the child want choose 
the proper words, listen himself and 
hear what says, correct says the 
incorrect, and take pride speaking Eng- 
lish correctly. 


For children who come from homes where 
only the poorest English habitually spoken, 
the motivating power pride plays very 
small part. child speaks his parents and 
close associates do, and that good enough for 
him. fact may never let the sounds the 
correct forms get far his subconscious. 
that event one must question, much 
good can set him filling blanks 
with ‘saw’ and ‘did’?” Practically none, 
has the desire speak better 
family and associates do, which probably 
the exception rather than the usual procedure. 


child hears good English habitually 
spoken home matter course, will 
require less motivation, because his incorrect 
expressions usually are “pick-up” what 
hears among his playmates and can easily 
eradicated because they are not deeply set 
his speech patterns. Some drill, occasional 
reminder, and appeal his pride speak- 
ing like educated person will achieve the 
desired outcomes for such children. 


For those who speak incorrect English 
habitually and want improve, the answer 
still: brisk unison drill the accepted form, 
continual kindly reminders the right form, 
appeal pride, and praise for effort. child 
really wants speak well, will. saw ex- 
ample this very thing this week. Mary Jo, 
fourth grade pupil one-room school said 


ENGLISH 


me, you going eat lunch with us?” 
And before could answer, she went on, 
mean, aren’t you going to?” That what 
mean. Mary desires speak well, con- 
scious her incorrect speech, and, her own 
accord, working toward improvement. 
teacher the “how” and the constant 
applause from the sidelines. 


teacher must quick hear the in- 
correct word changed the correct one 
the pupil, and provide instant commendation. 
She can gently supply the correct form before 
the incorrect one spoken, immediately 
after (with smile, the two were carry- 
ing out mutual agreement). And that 
what must be—a mutual agreement where- 
the child desires speak correctly and 
other child. This presupposes, naturally, 
fine rapport. presupposes, too, that the 
teacher herself takes pride speaking the best 
English and sets constant good example; 
also, that she alert catch every oppor- 
tunity for comment effort, and commenda- 
tion achievement. Let her spend her effort 
and energy training such children who can 
trained, and cheerfully let the others their 
merry, ungrammatical way. For the will 
not there speak well, she will labor 
vain and achieve only failure and frustration. 


have heard teacher say this effect 
(and get surprisingly good results, 


may say and done it’ and 
seen it’ you prefer. All can 
show you what persons say who like ap- 
pear well-educated. They say, ‘isn’t’ and 
and ‘have done’ and ‘have seen.’ 
They thus show their speech that they 
are particular about what words they use. 
They are proud use good English. you 
are proud use good English, you will 
show your speech. Only you yourself 
can decide which you are use, the in- 
correct the 
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The Language Arts the 
Elementary School 


WALTER 


What patterns organization the lan- 
guage arts are use the elementary school 
present? What general thesis underlies each 
the What are the characteristics 
each these patterns? What arguments 
are advanced for and against each the pat- 
terns organization? What pattern most 
effective? These are some the challenging 
questions raised the average teacher the 
language arts the elementary school. They 
are questions which superintendents, super- 
visors, and principals meet sooner later. 
Inasmuch there considerable body 
writing dealing with the language arts, there 
little written form which seekers 
answers the questions might find even after 
expenditure much energy. The writer 
making attempt answer some these 
questions. 

Generally, there are three patterns 
curricular organization the language arts 
The three 
patterns organization are: (1) the organi- 
zation the language arts around subject 
content centers, (2) the organization the 
language arts around centers functional 
experiences, and (3) the organization the 
language arts around the social experiences 
children. The discussion which follows treats 
each the patterns. 


used the elementary school. 


Content Subject Centers 
The philosophy underlying the organiza- 
tion the language arts around content 
subject centers that reading, writing, gram- 
mar, composition, and speech subjects each 
possesses certain logic, content, and organi- 
zation its own, and mastery each the 


reas possible only through systematic 
study each concept, topic, unit, which 
felt important from the point 
view logic. For example, class 
formal grammar the teacher may begin with 
words parts speech, then she will pro- 
ceed the phrase, the clause, the sentence, 
the paragraph and covering each item 
grammar her teaching, she will have pre- 
sented comprehensive coverage the area. 
Such coverage atomistic with respect 
content and development. 


glance through the pages popular 
“grammar” textbook substantiates the state- 
ment. For example, the subject adverbial 
modifiers treated comprehensive fashion, 
beginning with adverbial functions (place, 
time, manner, cause, condition, purpose, re- 
sult, concession, contrast, and comparison) 
observed words, simple adverbs, and 
progressing through phrases and clauses. 
assure herself the complete treatment 
adverbs fixed time units are planned and 
adhered to. The time often chosen terms 
pages covered per diem, topics, units for 
definite period time—week, month, se- 
mester, year. 


Content centers basis for organization 
the language arts must necessity use 
textbooks and 
mentary materials. 


formal 
Each writer subject 
textbooks feels that has covered the area 
some logically organized fashion, 
fore meets teacher expectation: teachers ex- 
pect logically organized treatment the 
area. 


teacher the Roosevelt School, Gary, Indiana. 
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The arguments usually advanced for the 
use content centers basis organiza- 
tion the language arts are: first, this form 
organization logical with regard the 
subject matter itself; second, those who write 
the textbooks make the assumption that the 
organization accord with the ability 
children understand these concepts; third, 
this organization can handled with ease 
the teacher; and fourth, the subject matter 
has certain core values. 


Those who are opposed this pattern 
organization point out chiefly that: the sub- 
ject matter does not necessarily relate the 
needs interests the children. Many cliches 
have come into being enlarge this point 
view. are familiar with the statement that 
“the knowing will not cause pupils do,” 
“too much emphasis placed upon the 
niceties grammar,” “much the ma- 
terial places emphasis upon the form rather 
than style feeling.” 


second objection the use content 
centers basis organization the ob- 
servation that such approach tends 
compartmentalize action and belief. One 
the classic tales frequently told those who 
oppose this pattern organization that 
the little boy who incorrectly used the state- 
ment The teacher was 
exasperated with the boy; she made him re- 
main the lunch period write the state- 
ment have gone” one hundred times 
the blackboard. Just was completing 
his last statement his sister came for him 
telling him that his mother said hurry 
home for lunch. This made his face beam 
with joy. did not think leaving the 
room without writing explanation his 
teacher, which was follows: wrote 
lesson have gone’ one hundred times. 
sister came for have 


have went”. 


1The story popular. 
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This pattern organization around sub- 
ject matter finds considerable favor both 
among textbook writers and teachers. Text- 
books general are written for subject mat- 
ter organization. Their writers not and 
cannot know around what units the subject 
matter will used the classroom. They 
know that the textbook the course 
study the content the textbcok determines 
what taught, and this true many 
schools because the schools there are 
curricula courses study other than text- 


books. 


Functional 
This pattern organization around 
tional centers has its basic philosophy 
thesis that the purpose teaching the lan- 
guage arts help people engage success- 
fully activities that are functional 
nature. The approach this philosophy 
the problem what teach requires first 
activity analysis. Then the basis the 
activity analysis one determines what area 
the language arts study would develop 
skills used these activities. 


Recently have encountered textbooks 
which include units in, say, story-telling, con- 
versation, giving 
directions, making announcements, making 
reports, and the writing stories and poetry. 
Clearly, this attempt organize the 
language arts around activities. 


letter-writing, listening, 


This pattern likely more effective 
than the subject content pattern organi- 
zation that requires constant attention 
needs the pupils. This calls for greater 
resourcefulness part the teacher. The 
list activities given typical 
this approach. few his suggestions 
are given: 


Language the Elementary School. Forty 
third Yearbook the National Society for the Study 
Education, Part II, Chicago: National Society for 
the Study Education (5835 Kimbark Ave.) 1944. 
Page 12. 
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Taking part conversation and discus- 
sion, including (a) informal conversation 
decision reached, (b) discussion 
reached, (c) interviews, (d) the mak- 
ing introductions. 


Using the telephone, including (a) an- 
swering various types calls, (b) making 
various types calls, (c) talking and 
listening 


Taking part meetings, including (a) 
acting chairman, taking part mem- 
class, other organization, and writing 
the minutes meeting, (b) acting 
the audience school assembly. 


Those who oppose this pattern organi- 
zation point that does not assure: (1) con- 
tinuity, (2) breadth these activities, 
(3) adequate and effective communication. 
The tenability these arguments has been 
vigorously questioned. 


Those who answer these objections main- 
tain that assurance continuity not 
major objective, that breadth and activity 
language experiences are largely dependent 
upon the teacher herself, and third that life 
experiences with language are highly complex. 
Recently, emphasis teaching has shifted 
from subject matter individual growth and 
development. 


Several systems report success with the 
functional pattern organization. Among 
these are Highland Park, Mich., Denver, Colo., 
and systems Texas and Missouri. Paul 
McKee has written much the use this 
pattern basis for organizing the language 
arts curriculum. 
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Social Experiences Centers 

This pattern organization has its 
underlying philosophy that the language arts 
grow out the child’s own experiences— 
vicarious well direct. further held 
that the language arts are developed im- 
proved social situations involving the giv- 
held 
adherents this philosophy that language 
centers the experiences children. The 
difference between this pattern and the func- 
tional approach one degree. 


ing and receiving ideas. 


The people who believe the functional 
approach claim recognize some virtue the 
subject matter approach and tend modify 
the latter the direction usefulness. The 
advocates the social experience program 
not regard subject matter sacrosanct, feel- 
ing that subject matter must touched upon 
only when absolutely necessary. This 
not argue that the advocates social ex- 
perience organization are opposed subject 
matter but that they not want the lan- 
guage experiences chained the subject mat- 
ter. 


There are two major implications the 
philosophy underlying the social experience 
pattern organization. The first that 
believed that genuine freedom expression 
possible only when person free choose 
his way telling what has say. This 
requires that the members group per- 
mitted express themselves any acceptable 
way. For example, several children may 
preparing written reports while others may 
preparing oral reports. The second implication 
that effective expression occurs more freely 
and fluently situations which engender self- 
confidence because their familiarity. 


The program language arts utilizing 
formal and informal activities the every- 
day experiences has wealth resources 
social experiences ranging from parties, social 
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affairs, clubs and organizations, assembly pro- 
grams, activities involved the publication 
the school paper and magazine 
situations. study supports this 
thesis. 


Those who oppose this form organiza- 
tion believe that: (1) there assurance 
that the interests children have sufficient 
breadth require the development lan- 
guage skills; (2) there great probability 
that there will omission the learning 
significant language skills; (3) that collo- 
quialisms and provincialisms might en- 
couraged certain localities; and (4) that 
this organization may not require mastery 
grammar, good speech, and effective writing. 


The discussion has dealt with the patterns 
organization used the teaching the 
language arts the elementary school 
present, the thesis underlying each these 
patterns organizations, and the arguments 
presented for and against the various patterns. 

Baker, Social Basis for the Teach- 


ing Elementary English Language”, Elementary 
School Journal, (Sept. 1920) 30: 27-33. 


MOTIVATION FOR 


THE ELEMENTARY SCHOOL 

The writer believes that the trend the 
teaching language arts from subject matter 
organization the social experience organi- 
zation the direction increased effec- 
tiveness. The program experiences must 
balanced. Language skills must treated 
means rather than end. The planning 
these experiences must done with much 
pupil participation possible. doing these 
things recognize the most profound recent 
educational dictum that teach children 
rather than classes subjects. 


The social experience organization lan- 
guage arts utilizes many resources such logs 
experience and audio-visual aids. Co-opera- 
tive planning the teacher and the group 
the source success. the language 
the teacher should consider all the lan- 

guage experiences children and out 
class for the purpose developing the lan- 
guage abilities pupils. Moreover, func- 
tion the language period utilize com- 
munity enterprises help children develop 
genuine sensitivity the social problems 
well mastery the language arts. 
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(Continued from page 51) 


This approach has the advantage show- 
ing child not forced into some- 
thing; that one really cares prefers 
use ungrammatical and incorrect English; 
that only admitting educated persons, 
whom might like associate with the 
same level, that either doesn’t know, 


doesn’t care whether uses correct English 
believe that this appeal and com- 
monsense way working for good English 
because one wants unashamed his 
speech, will more achieve more universal 
good English than all the exercises all the 
language workbooks all the schools. 
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Vital Studies Needed 
Elementary School English 


obviously impossible twenty 
minutes describe all the studies that are 
vitally needed teachers elementary school 
English. Scores studies are being made each 
year the problems involved teaching 
reading, and scores other studies the 
reading aspects English are doubt needed, 
but shall arbitrarily leave them out this 
discussion. shall also omit, intentionally, all 
problems involved that other aspect the 
reception English known 
Reading and listening are tremendously im- 
portant, but feel sure that the program com- 
mittee expected discuss studies needed 


the production rather than the reception 
English. 


claim can made that the studies 
suggested here are those most urgently needed. 
Dr. Conrad Seegers Temple University sent 
out during the past summer mimeographed 
interested research the teaching ele- 
mentary language, requesting suggestions 
new studies that would useful. have had 
the benefit sceing the suggestions that came 
Dr. Seegers response this request, but 
have not included all them this dis- 
cussion. have also looked through previous 
lists studies that have been reported 
needed, particularly that prepared year 
two ago Dr. Dolch the Univer- 
sity Illinois. Most the items included 
this presentation are, therefore, not any 
sense original with me. They are merely the 
studies that have chosen for discussion 
this time. belief that they are both 
vital and needed. 


The first group studies concerned 
with the actual needs people for facility 
language expression. What are the situations 
life which lack facility speaking 
and writing may interfere with the indi- 
vidual’s success? possible that some 
you may not believe there any vital need 
for such studies. Almost any teacher Eng- 
lish could make fairly long list such situa- 
tions few minutes. Textbooks and courses 
study frequently contain lists this type. 
The truth is, however, that there relatively 
little objective evidence behind many the 
items such lists, and that not know 
much should the relative im- 
portance the different situations either 
the individual the social groups which 
belongs. Teachers speech and writing 
should able speak confidently regarding 
the relative severity the handicaps due 
inadequate language habits different social 
situations. Such confidence the part the 
teacher would carry much greater conviction 
the students than usually carried our 
present unweighted and only partially demon- 
strated lists. 


Language the most commonly used 
means expressing our desires. How im- 
able express those desires clearly and 
courteously? How vital, relatively, are the 
different kinds situations which person 
desires secure the cooperation and assistance 
other persons? How large proportion 

the College Education, Pennsylvania 
State College, State College, Pa. Read before the 


Columbus meeting the National Council Teachers 
English, Nov. 25, 1944. 
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one’s knowledge and mastery life situations 
depends upon his ability ask questions 
The answers such questions 
have not been determined with much pre- 
cision they should be. can tell our 
students that important their success 
that they able express their wishes and 
ask questions, but not now have suf- 
ficiently objective data inform them con- 
fidently just how seriously one would 
handicapped inappropriate choice words, 
poorly organized sentences, lack 
clarity sequence ideas, deficiencies 
courtesy the expression such desires 
need reliable data 
support our claims. 


and questions. 


Language also our most frequently used 
means becoming acquainted with people. 
One may see stranger, hear his footsteps 
the pavement, actually bump into him un- 
expectedly and more less violently, but 
one anxious know and understand him 
there must “meeting minds” through 
language. The things one usually wants most 
know about another person are his atti- 


tudes, purposes, and ideals, and the nature 


the experiences that have developed them. 
Such information can most readily acquired 
through speaking and writing. How import- 
ant success becoming acquainted with 
people, and thereby enriching one’s own en- 
priately and easily when meeting strangers? 
when one should speak write some- 
one whom one was recently introduced? 
How vital the ability decide correctly 
what topics conversation are appropriate 
given situation? Here again, all would 
probably agree that these matters are “im- 
portant,” but not have sufficiently con- 
vincing evidences from studies these ques- 
tions make many change very radical- 
the emphasis our teaching language. 


One the most effective ways increas- 
ing one’s enjoyment interesting experi- 
ence with others. beautiful 
sunset, for example, lives longer one’s 
memory shared and discussed with others. 
cannot find published reports, however, 
much evidence should like have re- 
garding the extent which the habit shar- 
ing and discussing aesthetic experiences actual- 
increases one’s enjoyment them and 
thereby develops his character and personality. 
need evidence that does not now exist 
adequate amount and objectivity with regard 
the types language experiences that tend 
produce persons who are evasive, awkward, 
and uncommunicative, and the kinds that 
tend develop natural, tactful, and con- 
fident personalities. 


Another personal use language which 
there need for careful studies concerned 
with the organization and interpretation 
experience through language. What person 
conscious during experience usually 
more important determining what will 
remember than what actually happens. The 
story one tells after event may become 
more real and persistent his consciousness 
than the event itself. Furthermore, the spoken 
written account gives will probably 
have great influence upon his thinking and 
planning with regard his own behavior 
future situations the same nature. Teachers 
speaking and writing need reliable evidence, 
therefore, with regard the character-building 
values experience-reporting activities. What 
conditions during 
classroom period tend develop honesty, 
sincerity, and individuality the reporter? 
What kinds comments and corrections 
teacher written report tend develop 
artificiality, insincerity, and commonness 
the writer? what extent does indi- 
vidual’s facility the use language 
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report and interpret life modify his enjoyment 
and participation life? These questions 
suggest studies which would, judgment, 
vital every English teacher. 


Not only does the individual have need 
facility the use language for his own per- 
sonal development and enjoyment life, but 
the social groups which belongs have 
similar need for his possession effective 
language skills. Whether the purpose the 
group merely promote sociability 
maintain international peace, the group will 
not profit greatly from the membership 
individual who cannot does not effectively 
communicate his ideas, pertinent information 
that has acquired, the conclusions which 
his thinking has brought him, the aspira- 
tions and ideals which loyal. There 
need for careful studies the relative con- 
tributions made social, political, and eco- 
nomic progress persons who have developed 
their language skills varying levels effici- 
ency. While can easily assure pupil that 
his value group will increase with his 
skills linguistic expression, not have 
much convincing evidence should 
have behind such assurance. 


Citizenship American community 
today requires high degree skill recog- 
nizing and evaluating advertisements and 
other propaganda. need very much some 
careful studies the relative values various 
types language experiences the develop- 
ment skills for discriminating between 
facts and propaganda. necessary for 


the 
chagrin and disappointment that usually fol- 


every child experience personally 


lows his efforts win prize for “the best 
solution” series newspaper puzzles? 
what extent can individuals effectively in- 
oculated against propaganda carefully 
guided experiences writing propaganda? 
What types group decisions are most effec- 
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tive training experiences for the develop- 
ment effective skills convincing citizens 
the soundness socially desirable conclu- 
sions and community programs? The campaign 
speeches have recently heard and read 
make very evident that most candidates for 
office not believe that the average Ameri- 
can voter able resist emotional appeals, 
even when they run contrary known facts 
and sound reasoning. our job correct 
this unfortunate situation, but need the 
guidarice some convincing studies this 


field. 


probably worth-while point out 
here that the sccial necessity for individuals 
able through language become thor- 
oughly acquainted with one another far 
more important than the personal satisfactions 
which these individuals gain from such abili- 
ties. From his primitive ancestors man inherits 
the tendency fear persons whom does 
not understand. This fear, not dis- 
sipated growing understanding through 
the agency language, may easily lead 
active conflict and hate. Every individual 
who acquires the language skills that make 
easy for him meet and become well ac- 
quainted with others less 
source misunderstanding and conflict. 
need careful studies, was indicated 
earlier paragraph, the kinds situations 
which are most effective the development 
these vital language skills, which are 
turn, perhaps, our most important source 
that powerful social cement known mutual 
understanding and respect. 


every phase modern man’s life, his 
success dependent some extent upon his 
language habits. who teach these habits 
are convinced their importance, but 
need more than inner conviction. need 
many carefully conducted studies the rela- 
tive importance language and other habits 
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the various activities modern living. 
How weakness speaking and writing 
habits affect one’s vocational and economic 
success? How seriously such weaknesses 
affect 
activities? what ways they interfere 
with one’s religious life? what extent 
satisfying home life affected? had really 
convincing evidences such questions, 
belief that would probably make 
greater changes our teaching procedures 
than most have yet made. would 
undoubtedly realize more fully than 
present that, from the point view the 
future democratic institutions and govern- 
ment, cannot afford continue the use 
inefficient methods the teaching lan- 
guage. 


order that may fully conscious 
the current needs children for effective 
language habits various ages and under dif- 
ferent circumstances, their needs should 
studied just thoroughly those adults. 
What language habits does child need 
order secure the normal benefits attend- 
ance kindergarten? What habits does 
need various activities the home? What 
demands his playground activities make 
upon his language skills? How these needs 
differ from one year the next? Such studies 
are fundamental effective selection 
the language habits, attitudes, and skills 
emphasized various stages the child’s 
progress through school. from evidences 
secured through such studies that really 
effective school curriculum language could 


built. 


second group studies needed 
teachers concerned with factors which 
affect favorably unfavorably the develop- 
ment facility the use language. 
all understand, course, that language 
response learned the classroom used 


the living room home, the pupil will 
have recognize the living the same 
type situation that existed the classroom. 
Not all have recognized, however, that 
the most significant element the living 
room situation likely vital desire 
make someone understand, feel, act 
certain way. the dominant element 
child’s consciousness the living room 
such vital purpose, then the classroom 
learning situation should also dominated 
very careful studies determine just how 
nearly identical the elements the living 
room situation must with the elements 
the classroom situation before the child will 
certain recognize the situation the 
living room one which has already 
learned effective response. Perhaps few 
teachers would still insist upon making their 
classrooms unlifelike and barren all pupil 
purposes, regardless what any studies might 
prove, but I’m sure that most would 
welcome more convincing evidences than 
now possess. 


Among the most important factors that 
affect the development language habits are 
one’s living arrangements. This 
only another way saying what was said 
the preceding paragraph about the transfer 
training: that person usually attempts 
achieve particular purpose making the 
same response which was previously made suc- 
cessfully that same purposeful situation. 
any case, need careful studies the 
effects different home conditions upon vari- 
ous language habits. How much influence does 
nursery school attendance have upon the 
development speech habits? How does 
attendance kindergarten affect language 
habits? What language habits are affected, 
and how much, play periods school? 


the lunchroom period? What community 


q 
- 


activities involve children various ages, and 
how does such community participation affect 
their speech and writing habits? Perhaps care- 
ful studies these questions would reveal 
that more our language habits are learned 
from life outside than from in- 
side our classrooms. 


group related studies should certainly 
made regarding the influence upon various 
language habits vicarious living experiences 
obtained through moving pictures, radio pro- 
grams, novels, and short stories. Imitation 
the speech habits favorite actor may 
more effective with many pupils than the lan- 
guage classes they attend. The stories they 
read may serve fix the writing habits 
some pupils more often than the drills 
writing assigned rheir teachers. need 
evidences these matters, however, rather 
than speculation. 


was stated the beginning this 
discussion, not possible brief time 
discuss all the problems the teaching 
language that need careful investigation. 
long series studies needed, for example, 
the development and evaluation new 
techniques for appraising language habits. 
Most the tests that are yet available em- 
phasize mere correctness forms and usage. 
need ways measuring the appropriate- 
ness the purpose behind the message the 
time, place, and conditions its delivery. 
need measures the simplicity and clarity 
the language relation the maturity 
the readers hearers. need carefully de- 
vised plans for determining whether the lan- 
guage used courteous and diplo- 
matic win the good will the audience. 
also need effective schemes for determin- 
ing whether the individual actually does speak 
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and write when should. Being “able” 
all the desirable language acts important, 
course, but having the habit actually 
doing them when they should done even 
more important. fail develop the 
habit writing and speaking when writing 
and speaking are needed, will matter little 
how well have taught our pupils “how” 
write and speak. 


Perhaps should stated closing that 
have disposition discourage studies that 
bear upon the problems that are involved 
learning speak and write correctly. These 
problems have great significance, but they 
should not continue absorb the attention 
research workers. Use the forms that 
have been accepted standard correct 
well-educated English-speaking adults will un- 
doubtedly individual more 
universally understood; but there are occa- 
sional situations where one should use local 
expressions rather than “correct English,” 
really wants accomplish his purpose 
without having his language interfere with 
effective transmission his message. 


Pupils should, believe, taught how 
and when use colloquial expressions for the 
accomplishment important purposes. 
teachers English some careful studies 
guide teaching pupils recognize 
situations that require intentional modifica- 
tions vocabulary, sentence structure, and 
other language elements, recognition 
the special interests, backgrounds, and abilities 
particular audiences. Unless such studies 
are conducted and made available for our 
guidance, too many will continue 
teach only one level English—the level that 
English lord might appropriately use 
speaking with the Queen reception line 
Buckingham Palace. 
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Controlling Concepts 
Reading Instruction 


JOHN 


During the present war have become 
acutely conscious reading deficiencies 
among the adult population. The discovery 
that thousands draftees proved unable 
read simple newspaper story has created 
many quarters kind hysteria which has 
led repudiation many the more 
modern practices reading instruction and 
return the pre-scientific drill methods 
the good old days. Evidence that the efficiency 
reading instruction has steadily improved 
during the years has been ignored the alarm 
over the sudden realization that least half 
the adult population functionally illiter- 
ate, that is, unable read available materials 
average 


Thoughtful teachers, however, are aware 
that the needed improvement can come only 
from the widespread application scientifical- 
tested procedures reading instruction 
and the extension educational opportunity, 
with federal aid, children impoverished 
communities. While there still relatively 
wide area disagreement both objectives 
and techniques the teaching reading, 
number basic concepts have emerged from 
the vast literature the subject and from 
the experimentation the classrooms en- 
terprising teachers. The following are among 
the leading concepts controlling present-day 


thought the field. 


the Elementary English Review and past 
president the National Council Teachers English. 
This paper was read the elementary section the 
National Council Teachers English, Columbus, 
Ohio, Nov. 26, 1944. 

Gray, “Current Demands for the Im- 
provement Adapting Reading Programs 
Wartime Needs. Compiled and edited Wm. Gray, 
Chicago: The University Chicago, 1943, 


The objective reading competence 
subordinate the objective personality 
growth, 


The failure many reading programs 
stems from the effort teach reading 
end itself. Inflexible goals for the achieve- 
ment reading skill are often fixed without 
regard the effects upon children’s growth 
human beings. Aside from the fact that 
the mitigation wartime emotional strains, 
the after-school care children working 
parents, the promotion physical health, 
happy adjustment family and school life, 
growing powers observation, increasing 
mastery over spoken language, and the achieve- 
ment general maturity, particularly among 
young children, more important than skill 
reading, recognize that reading but 
means the end wholesome living. The 
value the reading experience, the pri- 
mary grades elsewhere, measured terms 
its contribution happy life. Moreover, 
adequate growth reading found 
dependent upon the all-round growth per- 
sonality. Pressure upon both teacher and child 
for the achievement fixed goals primary 
reading interferes with both wholesome child 
growth and progress reading. 


Proficiency reading results from 
variety complex factors, including emotional 
maturity, social adjustment, mastery lan- 
guage, experience with people and things, 
desire for reading, and purpose reading. 


Too often think the reading process 
specialized, mechanical process, involving 


chiefly word recognition, comprehension 


: 
q 
4 


THE ELEMENTARY ENGLISH REVIEW 


sentences and paragraphs, and the ability 
follow directions summarize passage 
the printed page. Actually these activities 
represent only the final stages process 
which requires the harmonious development 
all the child’s powers. When teacher 
contributes the broadening child’s ex- 
perience background, awakens new and 
keener life interests, promotes the child’s 
physical strengthens the child’s 
command language, she directly engaged 
the teaching reading. Similarly the task 
aiding the retarded reader consists sup- 
plying improving one all the complex 
factors involved the reading process. 
Dr. Gates points out, “we are beginning 
see that some the narrow, restricted forms 
drill, previously popular and still exist- 
ence, are more less the category the 
traveling-medicine-show pills and gadgets. 
For the reading disability rarely need any- 
thing more than the best and richest normal 
program applied with particular care and in- 
telligence the individual 


Growth reading achieved through 
abundant and diversified experience read- 
ing, wherever possible relation meaning- 
ful, purposeful social 


The development reading ability nor- 
mally takes place result continuous 
series reading experiences gradually expand- 
ing range and level The school 
the home, and preferably both, should 
therefore provide abundant and 
stimulation for voluntary, well-motivated 
reading. the case thousands children, 
both the opportunity and the stimulation are 
tragically lacking. many homes the physical 
facilities conducive pleasant reading are 
lacking, there are too many distractions. 
the school, very little time commonly 


Gates, “Diagnosis and Remediation 
Reading,” Elementary English Review XIX (December, 
1942), 286. 


allowed for free, quiet reading. one large 
city system single library hour per week 
allowed children many elementary 
schools. Time for the study specific text- 
book assignments for reading practice, nar- 
row this type reading is, amazingly 
limited computed relation recitations 
and other non-reading activities. When the 
test results show the effects this reading- 
starvation, the remedy prescribed additional 
The 
analogy the old-fashioned medical practice 
bleeding the patient all too obvious. 


reading drills, under 


‘Clearly need still provide the basic con- 


ditions for reading growth—abundant oppor- 
tunity and encouragement for reading, under 
pleasant and comfortable physical conditions, 
school. 


Providing the ‘stimulation for abundant 
free reading school involves well-stocked 
and well-selected classroom well central 
library collection. Since reading essentially 
language arts activity, the schoolroom should 
rich language stimuli. Every classroom 
should contain radio and record-player, 
both them frequent use. The school 
should have good collection recordings 
and films efficient system borrowing 
them, with regular information services about 
new audio-visual aids, for the benefit teach- 
ers. Bulletin boards should regularly display 
new and colorful materials arouse free and 
animated group discussion. 


Unit activities, dramatizations, the prepa- 
ration book displays, book talk periods, and 
the keeping reading records are additional 
methods commonly employed arousing 
strong and continuing interests reading. 


guiding children’s book 
teachers should permit frequent reversion 
very easy titles, children desire. honest 
moments even grownups will confess that 
they read children’s books with pleasure. But 
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there should rough general trend the 
direction books increasing difficulty. 
Usually, when sufficient variety books 
available, teacher pressure needed. 


Silent reading individual experi- 
ence, varying type, quality, and level 
difficulty with the learner’s maturity and past 
perience. 


educational principle well estab- 
lished widely violated the principle 
Nowhere the 
principle pertinent consistently ignored 
the teaching reading. Standardized, 
uniform sets readers and subject textbooks 
are the order the day large numbers 
schools throughout the country. the ma- 
jority schools reading begins the first 
grade for all children. Standards achieve- 
ment are held for all semester intervals 
oftener. Even when such factors mental 
educational age are taken into account, the 
criteria used determine retardation are fre- 
quently test scores that conceal the true state 
affairs. 


individual differences. 


growing body evidence indicates, for 
example, that many children who start school 
are not sufficiently mature profit from 
direct instruction reading. Others, the 
other hand, are quite ready learn read 
and benefit greatly the reading experi- 
ence. The discovery that child ready 
begin reading may come almost any time. 
Moreover, the practice teaching reading 
children before they are ready responsible 
for the establishment undesirable habits and 
attitudes that persist become aggravated 
throughout all the school years. Carefully 
controlled studies have demonstrated that too 
early attempts reading are often more re- 
sponsible for reading retardation the upper 
grades than are low intelligence and other 
factors commonly associated with reading dis- 
abilities. 


READING INSTRUCTION 

For this reason principals and teachers 
large number schools have followed the 
practice introducing primary grade children 
reading only when becomes apparent that 
they are individually capable coping with 
the reading problem and that reading can 
for them source riches and enjoyment. 
Systematic reading instruction for all children 
not introduced some schools until the 
third grade. Favorable results for such pro- 
cedures are reported Boney*, Washburne’, 
Meriam’, Collings*, Bige- 


and others. 


Recognition the critical role indi- 
vidual differences the teaching reading 
has led increasing number teachers 
adjust the reading practice period the 
peculiar needs the individual child and 
the class whole. Basic readers are used 
supply supplementary reading practice in- 
sure comprehensive growth specific read- 


*Boney, DeWitt, and Lynch, Julia E., Study 
Reading Growths the Primary Elementary 
English Review XIX (April, 1942) 115-121. 

5Morphett, Mabel V., and Washburne, Carleton, 
“Postponing Formal Reading Instruction: Seven-year 
Case Study,” Official Report 1940 Meeting. Wash- 
ington, C.: American Educational Research Associa- 
tion, 1940. Pp. 168-172. 

E., First Grade Work: Non- 
Reading Curriculum. “Lincoln School Curriculm 
Studies,” No. New York: Bureau Publications, 
Teachers College, Columbia University, 1932. 

Read, Educational Method (1930) 413-419. 

E., Experiment with Project Cur- 
riculum, New York: The Macmillan Co., 1929. 

Elementary School. Boston: Ginn and Co., 1927. 

10Bigelow, B., “School Progress Under-age 
Children.” Elementary School Journal XXXV (1934) 
186-192. 

11Woods, L., and others, Study the Entering 
Children the Los Angeles City Schools,” Journal 
Educational Research XXXI (1937) 9-19. 

William H., “Development the Chicago 
Program Aid Pupils Lacking Reading Readiness,” 
Elementary School Journal XLII (January, 1942) 337- 
46. 

18Thomson, L., “Big Gains from Postponed Read- 
ing,” Journal Education CXVII (1934) 445-446. 

Paul, and Eurich, Alvin, editors, 
Evaluation Modern Education. New York: 
ton-Century Co., 1942. Pp. 154-158. 
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ing skills, while the core program reading 
based upon experience units involving highly 
diversified reading materials. Complete sets 
basic readers for class are being abandoned 
favor the use individual books from 
many different series and representing varying 
levels difficulty. Phonic analysis and other 
types mechanical aids are employed not 
class exercises but helps for individual chil- 
dren meeting the specific problems encoun- 
tered meaningful reading situations. 


One the most interesting examples 
the recognition individual differences 
reading growth and reading interests 
reported Whipple the Elementary En- 
glish Review for October, 1944. 
article Dr. Whipple described city-wide pro- 
ject Detroit, Michigan, involving the use 
book kits connection with units work 
the elementary schools. Teachers who are 
planning units transportation, Latin Amer- 
ica, national parks and playgrounds, birds, 
electronics, other topics commonly taught 
elementary schools, place requests for book 
kits dealing with these subjects. Each kit 
contains different titles representing 
wide range difficulty and type subject 
matter. The book kits not replace the 
textbook under this plan, but abundant oppor- 
tunity for successful, pleasurable, and exten- 
sive reading provided for children all 
levels reading ability. Suggestions from 
teachers desirable titles included 
are welcomed. Dr. Whipple reports that the 
plan has met with widespread and enthusiastic 
approval from the teachers. 


The best devices and techniques cannot, 
however, solve the problem individual dif- 
ferences unless the teacher’s class load small 
enough permit individual instruction. The 


guidance individual reading calls for care- 
ful study each child’s problems and frequent 
individual conferences with all children. The 
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outstanding success the Army and Navy 
programs overcoming illiteracy period 
twelve weeks may probably attributed, 
part least, the fact that both the 
Army and Navy all classes were limited 
men. The officers who planned the 
excellent materials and procedures used 
these programs repeatedly emphasize the im- 
portance the factor class size. All school 
people should help build the realization 
the part the public that children classes 
instruction they need become successful 
readers. The public should learn not 
satisfied with the employment special ad- 
justment teachers whose chief duty take 
care the casualties produced large meas- 
ure our futile efforts mass education. 
taught successfully assembly-line methods. 


The guidance reading school must 
continuous and comprehensive. 


While for convenience distinguish 
various stages periods reading growth, 
such the “period mastering basic skills” 
and the “period rapid growth,” the 
“period learning read” and the “period 


reading learn,” recognize today (1) 
that these periods are nor reached simultane- 
ously all children certain grade levels, 
and (2) that these periods are not sharply 
differentiated and that they not represent 
basic changes the reading process. The 
read” process continues far be- 
yond the primary grades. The primary grade 
child most certainly reads, should, “read 
learn.” The modern school keenly inter- 
ested the continuous development the 
child’s power read. 


sive, however, requires schoolwide attack 
upon the problem. has become trite say 
that every teacher teacher reading, but 
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the principle has apparently not yet found 
wide acceptance. The Detroit book kit plan 
illustration the recognition not only 
the principle individual differences, but 
also the fact that guidance reading 
should occur the content subjects, where 
most school reading takes place. The prin- 
ciples that govern good reading instruction 
must operate wherever printed matter used. 
Indeed, one the major objectives the 
content subjects the building strong, 
diversified, permanent reading interests the 
respective fields. 


Reading instrument the com- 
munication meaning involves the ability 
estimate, the complex pattern word 
symbols, the author’s precise intention. 


Only when consider reading, not 
mechanical process associating appro- 
priate sound image with given symbol, 
but the reconstruction the author’s 
thought through the medium complete 
context, can establish appropriate criteria 
reading maturity. 


The context may verbal, psycho- 
logical, both. very familiar and simple 
example found the word “upright” 
which the phrase “an upright has 
meaning quite different from that the 
same word “an upright judge.” But 
order comprehend the ironic meaning 
Gratiano’s words the Merchant Venice, 
upright judge!” the reader must know 
Shylock and his exclamation, upright 
judge!” The context words and the con- 
text events and emotions are equally neces- 
sary both comprehension and the appre- 
ciation the emotional overtones 
text, whether the story the Little Red 
Hen lyric from Oklahoma. From the 
beginning the attention the reader must 
fixed upon the total picture, the total story, 
the total purpose. 


(Continued page 70) 
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This discovery meaning through the 
perception larger relationships not merely 
act immediate insight born previous 
experience. The emotional value the climax 
the Aulaires’ excellent new children’s 
book, Wings for Per, which Per looks for- 
ward the time when can drop food and 
clothing and fine things instead bombs 
his native country, attributed only the 
world-shaking events that have conditioned 
children’s attitudes and thinking 
fateful days. The problems tolerance and 
good sportsmanship posed John Tunis’ 
young people’s books have immediate meaning 
for youthful readers because the exciting tales 
recreate conflicts and adventures that have 
been woven into their lives. 


Successful instruction reading initi- 
ates lifelong practice reading. 


other words, reader not merely 
person who can read, but one who does read— 
voluntarily, eagerly, frequently, naturally. 
Reading becomes indispensable area ex- 
perience—a permanent source stimulation 
and illumination and satisfaction. This 
objective not measured the standardized 
tests. objective which for thousands 
children fail attain, because look 
achievement records and not the con- 
tinuity experience. The insatiable appetite 
for second-rate radio plays 
second-rate music, inane conversation, and 
sheer boredom, that fill many leisure hours, 
are not the result illiteracy. 


shall not create readers the true 
sense until can break down the deadly 
textbook- recitation, subject -matter -retention 
and recall system which still majority 
schools precludes abundant, powerfully mo- 
tivated, intelligently organized reading. 
are making progress, but against great inertia 
and determined opposition. The 


“English today and tomorrow” was the 
theme the thirty-fourth annual meeting 
the National Council Teachers English 
held Columbus, Ohio, November 23-25. 
Despite the exigencies wartime travel, 
about twelve hundred members managed 
attend and discuss with new eagerness, 
seemed, those questions related the teaching 
English which have become sharpened 
experience since the last national 
meeting three years ago Atlanta. 


Most the addresses the four 
general sessions were explications the 
convention theme. The dominant chord 
the meetings, both group and general, was 
struck the first general session Tharks- 
giving night panel “Critical Issues 
the Teaching English.” The keynote was 
the need for examination the English in- 
structor every level the purpose, con- 
tent, and techniques English teaching. 
Some the issues most clearly raised and 
apparently most concern members 
whole were the questions: Are losing 
our identities teachers English because 
the swing toward the social sciences? 
what context should English taught? 
What the place American English and 
American literature? what extent, and 
how, should our -widening concepts inter- 
national and intercultural relations affect the 
English curriculum? have enough 
teachers who can really draw out the boy and 
girl? haven’t, why not? make 
the reading literature, for example, suf- 
ficiently emotional experience, tend 
repress emotion? How will this affect our 


The Columbus Meeting 


teaching emotionally unstabilized veterans? 
What shall about grammar? What 
the function the language arts? What and 
how much should about improving 
reading skills? And, finally, what, oh, what, 
shall with remedial English? Partici- 
pants the panel were Angela Broening, 
chairman, Harold Anderson, Amanda Ellis, 
Wilbur Hatfield, Robert Pooley, John 


DeBoer, Max Herzberg, Dora Smith, 


Ward Green, and Porter Perrin. Council 
chairmen and chairmen Council committees 
acted forum leaders. 


Gordon Keith Chalmers, President 
Kenyon College, presented New View 
the World” the Friday-morning 
session, stressing the values old 
method—the teaching fundamental truths 
through the study poetry—and describ- 
ing the thinking necessary peace and 
poetry’s part that. “The basic study for 
peace poetry,” said Dr. Chalmers. “To 
avoid little the distress the hearts 
the unknowing and the unimaginative, sub- 
stitute the word ‘literature.’ The basic study 
for peace literature, for this the study 
which, both its matter and its method 
thinking, makes available all, pro- 
found thinkers and humble voters alike, the 
premises which the whole important argu- 
ment democracy rests.” 


the same session, Houston Peterson, 
head the Department Social Philoso- 
phy and director Cooper Union Forum, 
also discussed peace, way “Literature 


the National Council Teachers 
English. 


editor College English. 
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—and the ‘Letdown.’” The duty hope 
was his message writers and teachers alike. 
Students are naturally sanguine. must 
not let them ourselves the victims 
letdown,” did the writers and teachers 
the years following the first World War. 
What can help alleviate the situation 
which will follow the present war keep 
the reaction which will set directed against 
war and not let get directed against the 
goals this war. 


Ways building for peace already 
progress through inter-American education 
were described the address Harold 
Davis, director the Division Education 
and Teacher Aids the Office the Co- 
ordinator Inter-American Affairs. cited 
hopeful omens the increased number 
students from the other Americas this coun- 
try, the increased study English the 
other Americas, the increasing interchange 
students and educators, and the increasing in- 
terest and number inter-American work- 
shops. More and more American educational 
thinking, said, “should projected 
continental scale. Our curriculum thinking 
will probably need guided this ex- 
panding concept America.” 


The chairman this session was Harold 
Anderson, University Chicago, first 
vice-president the National Council, and 
George Roudebush, superintendent 
public instruction, Columbus, opened the 
program with greetings. panel the 
“Implications for the English Curriculum” 
followed the 


addresses. Unhappily brief, 


owing the limitations time, neverthe- 
seemed obvious that Council members 
realize, Ruth Mary Weeks said, that “We 
need give students more authority live 
the world the future, that must 
treat students thinking adults, and that 
must use more adult methods.” 


Speakers the banquet session Friday 
night opened new vistas along old paths 
ing and the Treatment Personality Dis- 
orders,” the Reverend Thomas Verner Moore, 
professor psychology and psychiatry and 
director the Child Guidance Clinic 
the Catholic University America, told 
“the important possibilities opened 
bibliotherapy, particularly teachers Eng- 
lish, help character training.” are 
just beginning rediscover the art giving 
problem child the right book for therapeutic 
purposes. One the greatest needs this 
field the creation better juvenile litera- 
ture. 


“Reading the Army,” according 
Paul Witty, Northwestern University, recent- 
ing” for illiterate inductees, has proved the 
fundamental educability the mass 
American youth and has shown that illiteracy 
need not continue great social problem 
America. The moral drawn from the 
results techniques used the Army that 
should improve and develop our present 
teaching practices and extend educational 
opportunities. 


Genuine literary touches were give this 
occasion Herbert Gorman, novelist, 
biographer, and script-writer, who spoke 
the Novel,” and Dr. 
Oliver St. John Gogarty, Irish poet, novelist, 
and essayist, who talked poets has known 
and recited some their poetry. 


The final session, held luncheon 
Saturday, linked the future with the past 
and present. Allen Cross, past president 
Artist and Interpreter,” expressed the 
feeling that had lost great deal 
the emotional appeal literature when 
turned silent reading and suggested that 
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reintroduction some oral reading might 
salutary. Robert Landry, director 
program writing for the Columbia Broad- 
casting System, pointed new possibilities 
“Radio Literature.” Good craftsmanship 
and hard work are the prerequisites. 


The final address summarized, sense, 
the spirit the whole convention. was 
given Rabbi Herman Tree 
Life Synagogue, Pittsburgh. Applying 


traditional scholarly technique considera- 


tion flaming problems, both past and 
present, Rabbi Hailperin traced the “Com- 
munity Ideas among the Great Faiths 


through the Ages,” traced the history 
thought and faith Judaism, Christianity, and 
Islam, give new hope that our com- 
mon religious heritage shall find the 
strength and understanding solve the prob- 
lems the future. 


BUSINESS TRANSACTED 


Three actions taken the Columbus con- 
vention may prove landmarks 
history. 

The Annual Business Meeting (of indi- 
vidual members) made some important 
changes the constitution. The most im- 
portant effect these give the sections 
—college, secondary, and elementary—more 
prominence and power. section will 
now elect its own Section Committee six, 
two each year for term three years. 
This Section Committee elects one 
members serve Section Chairman and 
member the Executive Committee 
N.C.T.E. The College Section has been 
electing its own Section Committee, and, 
beginning with the New York City meeting 
Thanksgiving, 1943, its section chairmen 
have often attended Executive Committee 
meetings invitation; hereafter they will 
voting members the body which manages 


affairs between conventions. 


order allow all Council members 
equal voice the selection these Section 
Committees, and eighteen directors-at- 
large chosen the sections, section 
elections will conducted mail May 
for persons take office the close the 
annual convention Thanksgiving. 


May, 1943, the Executive Com- 
mittee asked the Committee Newspapers 
and Magazines make study the Reader’s 
Digest suitable teaching material war- 
time. February, 1944, this committee sub- 
mitted tentative report for criticism 
members the Executive Committee. Such 
citicisms were made, and the Committee 
Newspapers and Magazines continued its 
study. Meanwhile, Reader’s Digest authorities 
invited the Executive Committee visit 
Pleasantville examine there any materials 
thought relevant study the 
the Digest material instruction. The 
Executive Committee the 
Digest send representatives Chicago for 


half-day the 


Executive Committee meeting May. This 


instead invited 


conference during two-day 


invitation was accepted and the conference 
The chair- 
man the Committee Newspapers and 
Magazines attended also. 


July 21, 1944, the Committee 
Newspapers 
official report and asked that this published 
soon possible. The Executive Commit- 
tee, however, decided that could take 


and Magazines presented 


action mail ballot this controversial 
matter and that the report would con- 
sidered its preconvention meeting 


Thanksgiving morning Columbus. 


September some metropolitan papers 
printed news stories about the report, includ- 
ing direct quotation from it, and about the 
actions the Executive Committee. 
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Columbus Thanksgiving morning 
President Broening presented the Executive 
Committee fifty-five-page document show- 
ing parallel columns the report the Com- 
mittee Newspapers and Magazines, com- 
ments the Reader’s Digest staff certain 
paragraphs the report, and Dr. Broening’s 
own analysis the report. The Executive 
Committee voted that copy this docu- 
ment, already mimeographed, should given 
each member the Board Directors 
its session that afternoon and that the Di- 
rectors asked postpone discussion until 
Friday evening. This plan was followed. 
When the matter was called Friday, the 
following motion was made before discussion 
had proceeded very far and was carried 


Resolved, That ask the Executive Com- 
mittee appoint new Committee Maga- 
zine Study examine and pursue the materials 
already discovered far those seem usable; 
that they empowered, however, fur- 
ther the study this magazine other 
magazines used high-school people; that 
they report us, the Directors, next year, 
and that the committee consist persons not 
now the Magazine the Executive 
Committee. 


The incoming Executive Committee held 


postwar convention sessions Saturday 
evening and all day Sunday. Part the 
work did was take the initial steps 
secure the ablest and most judicial com- 


mittee available. 


The Executive Committee 
considering for year plans for new study 
the curriculum English similar the 
one which produced Experience Curric- 
ulum English, Correlated Curriculum, 
The Teaching English American Col- 
leges, and Conducting Experiences English. 
One its post-convention acts was name 
Dora Smith director the English Cur- 
riculum Study and Angela Broening and 


Porter Perrin assistant directors, with 
third assistant probably chosen later. 
The directors are elaborate the basic plans 
already laid for the study and propose per- 
sonnel for the work done. Everyone 
familiar with the general field English 
teaching will recognize instantly the quality 
this leadership and will see that level 
instruction likely slighted. This 
effort will need command the chief energies 
N.C.T.E. for the three more years the 
task will take. thoroughly successful, 
may influence American society profoundly. 


the opening session the Board 
Directors, President Broening appointed 
Committee Resolutions: Helene Hartley, 
Marquis Shattuck, Caroline Ziegler, Stella 
Center, and Ward Green, chairman. 
the Saturday luncheon-meeting presented 
the following resolutions, which were adopted 
voice vote: 


the war, selective service 
findings, the testimony leaders labor, 
industry, business, and education all point 
the importance instruction language arts 
our schools, resolved that not only in- 
struction the language arts continued 
but also that due time allotment for teaching 
the mother-tongue shall maintained all 
our schools, 


FURTHERMORE, resolved: 

That commend: (1) the judgment 
the officers the Council holding 
meeting this time; (2) the efficiency with 
which the plans for the convention were con- 
summated; and (3) the scope and accomplish- 
ments the work the year evi- 
denced use news-letters from the Presi- 
dent inform the entire membership 
Council activities and enlist the active co- 
operation every member the work 
the Council; evidenced the success- 
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ful effort co-ordinate the work the three 
the Council: 
secondary, and college through having the 


sections within elementary, 
three section chairmen participate with the 
Executive Committee projecting and con- 
ducting the work the Council; (c) evi- 
denced the revision the N.C.T.E. Con- 
stitution (approved the members the 
November 24, 1944, business meeting) 
facilitate more democratic participation 
the entire membership conducting the af- 
fairs the Council and co-ordinate the 
the three 
secondary, and college; (d) evidenced 


work sections—elementary, 
closer co-operation between N.C.T.E. and 
other professional associations which have edu- 
cational objectives common with N.C.T.E.; 
(e) evidenced the wide participation 
the entire membership determining the 
critical issues the teaching English which 
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school budgets now devoted books must 
substantially increased. Even today, the 
value audio-visual avenues learning 
becoming more and more apparent, teachers 
and school officials should increase the pressure 
upon the public school boards for vastly in- 


creased book resources. 


ourselves need more firmly con- 
vinced that there magic formula for the 
solution the reading problem America. 
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were discussed and demonstrated the ex- 
cellent program presented this 1944 con- 
vention; 


That express the Executive Com- 
mittee and our President, Dr. Angela 
Broening, our appreciation their loyalty 
professional standards and devotion the 
high traditions the Council during this 
year; 


That express all the local com- 
mittees our genuine appreciation their com- 
petence, consideration, and generosity mak- 
ing provision for the comfort and convenience 
the Council members; 


That express appreciation the 
Deshler-Wallick Hotel Management for their 
untiring efforts insure successful meeting 
spite the difficulties incident the con- 
ditions war. 


READING INSTRUCTION 


from page 65) 


Mechanical gadgets, formal drills, workbooks, 
adjustment teachers, standardized tests, basal 
readers, and special remedial classes not 
themselves hold the key. There easy 
substitute for books and magazines abund- 
ance, small classes, flexible programs and well- 
trained teachers the program for the im- 
provement reading. The implications for 
more generous public support education 
nationwide scale, particularly the post- 
war era, should apparent. 


Recent publications interest teachers: 
Today’s Children for Tomorrow’s World, pre- 
pared Aileen Auerbach, for the Child 
Study Association America, 221 West 57th 
Street, New York 19, thirty cents. work- 
ing outline setting forth the needs young 
children and suggestions for 
for Education, published the United 
States Office Education, Federal Security 
Agency, and available from the Superintend- 
ent Documents, Government Printing 
Office, Washington 25, for twenty cents. 
gestions for planning, licensing, and utilizing 
educational radio stations owned and 
operated school systems. Five hundred 
stations are expected operation 
within five years after the end the war. 
The document explains the steps taken 
and Holidays, Mary Hazeltine, published 
the American Library Association, $6.00. 
complete revision Miss Hazeltine’s well- 
known work first issued 1928, containing 
more than three hundred pages information 
about the leading The Enjoyment 
the Arts, edited Max Schoen, published 
the Philosophical Library, New York City 
$5.00. Well-known critics such fields 
painting, scultpture, architecture, industrial 
arts, poetry, the novel, the movies, music pro- 
vide for adults background necessary for the 
for the Expressional Phases the Language 
Arts: Course Study Studying, Speak- 
ing, and Writing, published the Seattle 
Public Schools 1944. very attractively 
printed and clearly written syllabus for the 
teaching spoken and written language 
the various school levels. The product 
numerous committees teachers Seattle 
public schools. 


The Bonham, Texas Public Schools have 
just published their new Teachers’ Guide 
Children’s Development the Language Arts. 
Volume covers grades one three; Vol. II, 
grades four eight. $1.25 per volume. 


Don’t miss the Council’s excellent new 
pamphlet, Children Learn Write, prepared 
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committee headed Fanny Ragland for 
the Elementary Section Committee, Dora 
Smith, Chairman. sells for fifty cents and 
available the office the National Coun- 
cil Teachers English, 211 West 68th 
Street, Chicago 21, Illinois. 


Teachers the United States who wish 
correspond with teachers the other Ameri- 
can republics may address the Division 
Inter-American Educational Relations, 
Office Education, Washington 25, 
suggested that applicants state whether 
correspondence desired English, Spanish, 
Portuguese, French. The aims all the 
plans described are fundamentally for the pur- 
pose furthering international understanding 
and cooperation. Over period years such 
contacts can result definite progress to- 
ward these ends. 


Here are the Junior Guild selections for 
the month February 1945: For boys and 
girls, and years age: This The 
World, Josephine van Dolzen Pease, Rand 
McNally and Co. $2.50. 

For boys and girls, and years 
age: Rabbit-Go-Lucky, Phyllis Coé, 
Doubleday, Doran and Co. $2.00. 


For older girls, years age: 
the Edge the Alta Halverson 
Seymour, The Westminster Press, $2.00. 


For older boys, years age: 
Northern Trail Adventure, West Lathrop, 
Random House, Inc. $2.00. 


One the very best publications the 
teaching program the primary grades ap- 
pear recent years the monograph, Good 
Start School, published the Indiana State 
Department Education. Ruth Strickland, 
Mary Reed (both them Review contri- 
butors) and Anna Pauline Lauterbur were the 
committee charge. 


Last month the brief 
were erroneously attributed Miss 
Carrie Rasmussen. Actually they were written 
Mrs. Charlemae Rollins. Both Miss Rasmus- 
sen and Mrs. Rollins are frequent contributors 
the Review. Our sincere apologies both. 


Review and Criticism 


|The brief reviews this issue are Helen Sattley, Jean Gardiner Smith, Dorothy Smith 


FOR CHILDREN 
Peoples the U.S.S.R. Anna Louise 

Strong. Macmillan, $2.50. 

The only American who has thus far 
visited fifteen the sixteen Soviet republics 
here tells the story their amazing material 
and cultural development. The vastness, the 
diversity, and the new vitality the Soviet 
Union, many ways resembling our own 
land, described vivid language and illus- 
trated with large, handsome photographs. The 
book will help fill serious gap our elemen- 
tary school library shelves, and the same 
time furnish highly informative and delightful 
reading for the teacher. 


The Animals’ Christmas: Poems, Carols, and 
Stories. Chosen Anne Thaxter Eaton. 
Decorated Valenti Angelo. Viking, 
$2.00. 

which animals play part Christmas. The 
illustrations delicate blue are harmony 


From The Animals’ Christmas (The Viking Press) 


with most the selections, but seem 
out keeping with those sturdy lovable old 
friends, Mole and Rat the Wil- 
lows.” Much the material has already ap- 
peared other books. music given for 
the carols. 


and Hannah Lindahl. Unsigned annotations are the editor. 


Bomber Pilot. Philip Hakins. Harcourt, 

Brace, $2.00. 

excellent fiction story, based fact, 
American pilot’s training from his early 
cadet days his bombing Europe. This 
story Hudson and his friends shows 
clearly how different personalities meet the 
trials training and war. The last part 
the book gives good picture England 
which becomes home the bombing crews 
and the boys’ reaction the spirit the 
English people wartime. Realistic without 
dragging out the horror war. For junior 
and senior high school—and sixth graders will 
love it. 


Tales from the Vienna Woods; the Story 
Johann Strauss. David Ewen. 
trated Edgard Cirlin. Holt, $2.50. 
There seems some confusion the 

mind the author the reading level for 

which this book intended. times the 
style simple enough for fifth grade reading 
and again, the vocabulary and involved sen- 
tence structure- would make senior high 
school material. particular interest 

Strauss enthusiasts will the complete opus 

list given chronologically and the list re- 

cordings his work. The themes the 

major waltzes are also included. Grades 8-12. 


Sasha and the Samovar. Lorraine and Jer- 
rold Beim. Illustrated Rafaello Busoni. 
Harcourt, Brace, $1.75. 

delightful story small Russian boy 
who was too young help the great farm. 
All could was take care the house and 
the samovar, while even grandmother (Ba- 
bushka) worked the fields. But decided 
that needed tea, even though she 
was way off the fields and managed 
get the great samovar her, though meant 
struggle for small fellow. Tea the 
fields was such success that Sasha was al- 
lowed bring daily and his reward was 
his father’s saying, soldier, too, for 
doing such wonderful job.” The story and 
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pictures give fine feeling for the Russian. 
Clear, large type. Kindergarten, first grade. 
Second graders will able read them- 
selves. 


Here’s Written and illustrated 
Carolyn Brace, 
$2.00. 
new story the author the successful 

Betsy books. Six-year-old Penny, adopted 
baby, finds that truly” his parents’ 
boy because their love for him. Penny 
learns great deal else this full length book 
for first, second, third graders, which filled 
with everyday happenings. Some teachers may 
feel this reviewer does that Penny not 
learning enough from his experiences the 
dangers which “might” have developed from 
three his adventures. Clear type. Advanced 
second graders read it. 


The Land Live On. Carroll Lane Fen- 
ton and Mildred Adams Fenton. Junior 
Books. Doubleday, $2.50. 

satisfying introduction the land. 
full page photographic illustration given for 
each the thirty-four subjects which have 
been chosen, such prairies, deserts, buttes, 
canyons, moist fields, and forest fires. The 
text written rhythmic prose which 
easy comprehend and which catches the 
dignity and drama the live on. 
Grades 4-7. 


The Girl Without Country. Martha Lee 
Thomas Nelson, $2.00. 

fine story for junior and senior high 
school girls American doctor’s daughter 
who preferred stay Shanghai with her 


Ayer. 
From The Girl Without Country 
(Thos. Nelson Sons.) 


father the Japanese invaded China rather 
than return the States with her classmates. 
But December 


1941, both become 
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prisoners and thereafter, Margaret 
without country” she leaves her birth- 
place and flees into the interior China 
comparative safety. Disguised, she makes her 
way with other refugees sees the unbeliev- 
able hardships the people. the time she 
arrives the American airship, she realizes she 
has two countries—China and the The 
author American doctor’s daughter, her- 
self born Shanghai. 


Rifkin. Edited Frederick Grover and 
Paul Sears. Lothrop, $1.00. 

There some question where this 
book will prove use the curriculum. The 
text too for second grade and 
not detailed enough for farm study units 
the upper grades. Suth topics “Winter 
the Farm” and “Farmer’s Day” leave much 
desired because one page discussion 
inadequate. Since the book also discusses cot- 
ton growing and ranch life, would 
cult include both under single topic such 
those mentioned. For each page text, 
there photographic illustration. There are 
moments when one has the feeling that the 
authors collected nice set pictures and 
then tossed off the text with it. 


The White Feather. Merritt Parmelee 

Allen. Longmans, $2.00. 

The story Morgan’s Raiders the Civil 
War, told through the narrative Ken- 
tucky mountain boy who idolizes John Mor- 
gan and follows him leader, although 
his own mind not quite sure that his 
beloved South the right any more than 
the North is. Junior and senior high school, 
although the story moves slowly. 


Hearthstone the Wilderness. Erick Berry 
the author. Macmil- 
lan, $2.00. 

There are two parallel plots this story 
pioneer life New York State. The 
significant one that Mercie who goes 
with her father establish the new home 
the wilderness. The hardships pioneer life 
and the gradual growth community spirit 
are told with both strength and understanding. 
The other story, that the brother Luther 
who left the old home earn money 
help pay for the land, melodramatic tale 
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the mysterious activities rival miller. 
The two together make book which will 
interest both boys and girls and which 
adds understanding pioneer life 


the East. Grades 5-8. 


The Golden Dictionary. Ellen Wales Wal- 
pole. Illustrated Miss Elliott. Simon 
and Schuster, $1.50. 

The bookmaker’s art has made this pic- 
ture-dictionary source delight well 
knowledge for children the primary grades. 
More than one thousand words, illustrated 
with more than fifteen pictures color, are 
listed these large, attractive pages. Defini- 
tions are the form illustrative sentences. 
Selection words from wellknown, stand- 
ard lists. The volume, prepared under the 
direction Dr. Mary Reed, Teachers College, 
Columbia University, cannot fail start 
children the road intelligent, voluntary 
dictionary use. 


American Tanks and Destroyers. 

Elizabeth Mallet Conger. Holt, $2.00. 

description tanks, old and new, and 
information tank warfare and anti-tank 
weapons. There also material the equip- 
ment and work the Armored Forces. The 
many photographic illustrations add 
understanding the text. Grades 6-12. 

Invitation Reading, Book Two. Edited 

Elmer Smith, Marion Edman, and 

Georgia Miller. Harcourt, Brace and 

Company, $1.72. 

This new anthology will welcomed 
teachers those junior high school pupils 
whom reading material the traditional liter- 
ary type makes appeal. Modern stories, 
plays, poems, articles, and essays unques- 
tionable literary merit and social significance 
have been chosen the editors this an- 
thology. 


The adolescent’s craving for adventure, 
excitement, and thrill has been recognized 
the editors their inclusion generous 
amount reading material portraying heroic 
action and exciting adventure. They have 
also given recognition the youth’s interest 
the contemporary scene. Other equally 
important fields reading matter, such 
humor, fancy, mystery, and achievements 
the long ago, have not been neglected. One 
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the outstanding contributions the book 
its attempt create understanding the 
important truth that people throughout the 
world are more alike than they are different. 
Through simplicity vocabulary this anthol- 
ogy will make special appeal junior high 
school pupils for whom reading has presented 
many difficult hurdles. 


Uncle Sam’s Story Book. Wilhelmina 
Harper. Illustrated Grace Paull. Mc- 
Kay, $2.00. 

discriminating selection fourteen 
stories long ago, with settings from all parts 
the United States. Among the authors 
represented are Alice Dalgliesh, Frances Sayers, 
Hildegard Woodward, Margot Austin, and 
Sanford Tousey. The large illustrations are 
color. For ages 9-12. 


Practice Exercises Reading, Book Types 
Celeste Comegys Peardon. Bureau Pub- 
lications, Teachers College, Columbia Uni- 
versity, $1.20 per set. 

The teacher who looking for interesting 
reading material with accompanying exercises 
for the development specific reading skills 
will find direct aid Practice Exercises 
Reading Book VI. Comprehending the main 
idea selection, interpreting the selection 
terms its implications, understanding 
and carrying out directions, and noting im- 
portant details selection are the four types 
reading ability for which exercises have 
been designed the four different booklets. 
The exercises are suitable for superior fifth, 
average sixth and seventh, and below average 
eighth grade and junior high school pupils. 


Now Daddy’s the Army. Carr and 
Parrott. Illustrated George Shell- 
hase. Morrow, $1.00. 

Basic training terms young child can 
understand. Amusing pictures alternate 
pages. 


How Many? Jane Flory. Holt, $0.50. 


accordion-like paper picture book 


the numbers 10. Gay colored illustra- 
tions familiar animals and objects: three 
bears, eight puppies, ten apples. 
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The Long Trains Roll. Stephen Meader. 
Illustrated Edward Shenton. Harcourt, 
$2.00. 

you remember the story about the 
Nazi spies who landed Long Island with 
orders blow the railroad tracks 
Horseshoe Bend Mr. Meader 
has written fast-moving, plausible story 
this theme, and the same time given 
accurate information about the railroad busi- 
ness—all which will suit the taste 


Forward, Commandos! Margery Bianco. 

Illustrated Rafello Busoni. Viking, 

$2.00. 

This Commando Unit consisted five 
small boys small town southern New 
Jersey. From their first Commando raid— 
which ended disastrously neighbor’s back 
yard—to the altogether real and dangerous 
forest fire where the boys rendered fine service, 
this book genuine American juvenilities. 
Unfortunately, Mrs. Bianco did not live 
see published. Others will write apprecia- 
tively her skill writer and her charm 
person. can only glad that her 
distinguished career ended such happy 
note, 


Timid Timothy, the Kitten Who Learned 
trated Leonard Weisgard. Scott, $1.25. 
Amusing story kitten who thought 

followed his mother’s instructions. Any- 

how learned the difference between being 
brave and looking for trouble. The pictures, 
every other page, are fun, too. 


Boat Children. Canton. Marion Ward. 
Illustrated Helen Sewell. McKay, 
$2.00. 

appealing story little Chinese 
brother and sister who got separated from 
their parents when enemy planes dropped 
bombs the Pearl River boats the South 
China. Mrs. Ward lived many years 
China and her book reflects her certain knowl- 
edge. has flavor. Helen Sewell, always 
artist who gets inside the story she illus- 
trates, has been unusually successful por- 


traying the quality this tale. Her pictures 


are right—as Tenniel right for 
Shepard for Christopher Robin, Kurt Wiese 
for Phil Stong. 


Buckeye Boy. Marjorie Medary. Decora- 
tions James MacDonald. Longmans, 
$2.25. 


Portage County, Ohio, the 1850’s 
the place where the orphaned Tom Kenyon 
first mule driver and steersman the 
canal, and later printer’s apprentice. was 
the office the Western Reserve Gazette 
that the smell printer’s ink really got into 
Tom’s system and realized the significance 
the “twenty-six leaden soldiers that will 
conquer the world.” 


the hands skillful writer for young 
people, this exciting story full human 
interest. Through Tom’s experiences one senses 
the growing pains young nation that 
expanding territorially, politically, and social- 
ly. book for which predict long, 
useful, and happy life. 


Sancho and His Stubborn Mule. Mark 
Keats. Illustrated Fritz Eichenberg. 
Scott, $1.00. 

old folk tale Mexican setting. 
True the nature his kind Pronto was 
stubborn, and when Sancho wanted get 
the village with load gourds, took 
inspiration for him make Pronto move. 
There are twenty-one gay and amusing pic- 
tures blue and brown and white. the 
kind book little folks will take their 
hearts. Unfortunately bound boards 
and flimsily made. doubtful will 
stand even under ordinary wear. 


This the Milk that Jack Drank. Adapted 
from Mother Goose William Scott. 
Illustrated Charles Shaw. Scott, 
$1.25. 

Milk direct from producer consumer 
with mention tuberculin-tested cows, 
picture-book, these two omissions 
inadequate social science even for the very 


young. 


CHILDREN LEARN WRITE 
English Pamphlet No. 


PREPARED 
Committee the Elementary Section 
the 
NATIONAL COUNCIL TEACHERS ENGLISH 


FANNIE RAGLAND, Asssistant Superintendent, 
Cincinnati Public Schools, Chairman 


THIS PAMPHLET YOU MAY OBSERVE TEACHERS AND THEIR PUPILS 


DEMONSTRATING: 


How use classroom activities stimulate thinking and writing 


How reduce the paper load 
How secure correct form 
How help children plan and develop ideas for stories and reports 
How help the average class compose co-operative poem 

How start children inventing stories 

How improve spelling and handwriting 


How help children grow through writing 


WHO WILL USE IT? 


Teachers-in-training colleges and universities, teachers their class- 
rooms, and their supervisors will find this pamphlet stimulating and 


practically helpful anything print the teaching composition the 
elementary school. 


National Council Teachers English 
211 West 68th Street 
CHICAGO 21, 


Price cents each 


Clifford Lee Jesse Williams Leonard Hughes 


This basic health series for grades through pro- 
vides complete program. For grades the 
vocabulary controlled, with new words introduced 
proper levels. Health rules and habits are pro- 
gressively introduced according difficulty. the 
more advanced books the subject approached from 
the scientific standpoint, treating with the skeletal struc- 
ture, the nervous system, and social hygiene, 
temperance, and other vital topics. 


American Book ompany 


Timely Reading 


THE FOUR FREEDOMS 

THE ATLANTIC CHARTER 


classified, annotated list 


THE NEW MERRIAM-WEBSTER 


your finger tips 


each date: five years newer than 
dictionary; 122,000 more entries 


Economical: the acquisition New 
International Dictionary the need for 
investment supplementary reference books. 


THE NATIONAL COUNCIL 
TEACHERS ENGLISH 


211 St. 
CHICAGO 21, ILL. 


Free Booklet: educators who request it, 
“The New Merriam-Webster; What will 
for you.” 


nerfs ald 
Springfield, Mass. 
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Heath and Company announces 
NEW Spelling Program, unique content and 


nization, designed make spelling vital, 


functional part the whole 


os 


PELLING WRITE 


ARVILLE WHEELER, Superintendent 
Schools, Ashland, Kentucky 


and CLYDE MOORE, Professor 
Education, Cornell University 


Os 


Note that Spelling Write 


~ 


the result research and experimentation. 


organized for flexibility use any school class, any 
pupil independently. 


Provides for individual approach the study each new word. 


Not only teaches children spell competently the spelling class, 


also transfer that competency all types written work. 


made such interesting continued stories that children enjoy 


the books for their own sake. 


Has charming illustrations that function and the lessons. 


Seven Books for Grades Two Eight 
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